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Universal Design Alliance defines 

Universal Design… 

Designing products and environments to be 

usable by all people, to the greatest extent 

possible, without adaptation or specialized 

design. It is a user-friendly approach to 

designing living environments where people of 

any culture, age, size, weight, race, gender, 

and ability can experience an environment that 

promotes health, safety, and welfare today and 

in the future.   
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What is Universal Design? 
Is our learning environment welcoming? 

UDL is the proactive 

design of curriculum and 

instruction to ensure they 

are educationally 

accessible regardless of 

learning style, physical or 

sensory abilities. 
 Just as physical barriers exist in our physical environment, 

curricular barriers exist in our instructional environment.  

http://www.oln.org/ILT/ada/Fame/udl/v2_17_161_71.html
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What is the link between  

architecture and curriculum? 

“Consider the needs of the broadest possible 

range of users from the beginning” 

                        -- Architect, Ron Mace 





Big Ideas 
• Universal Design is 

about equity and access 
for everyone; 

• Universal Design for 
Transition connects 
academic content and 
instruction to transition 
goals and planning; 

• Self-Determination skills 
are a leading factor to 
post-secondary success, 
and possibly the hardest 
to teach.  



http://www.edweek.org/ew/dc/2015/map-graduation-rates-by-state-student-group.html?intc=EW-DC15-LNAV


Students with Disabilities 

Achievement Gap  

• Students with disabilities enroll in 
postsecondary education within four years of 
high school at lower rates than non-disabled 
students:  

– 26% for SWDs 

– 45% for non-SWDs  

 

 
American Youth Policy Forum and National High School Center at the American 
Institutes for Research, 2013  
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Students with Disabilities 

Achievement Gap  

• Individuals with disabilities suffered greater 

unemployment rates than non-disabled 

population: 

– 16.2% for individuals with disabilities 

– 8.8% for non-disabled population  

 

 

 
US Bureau of Labor Statistics, 2009  



Students with Disabilities 

Achievement Gap  

Sixty percent of youths with disabilities were also 

employed for pay outside the home eight years 

after leaving high school, compared with 66 

percent of all youths. However, young adults with 

disabilities reported earning less money than their 

nondisabled peers—$10.40 per hour compared 

with $11.40. 

 

 
EdWeek, Diplomas Count 2015.  Next Steps: Life After Special Education 



Share your “Ah Ha” or an “Uh Oh” thoughts 
about the achievement gap statements…  



Preparing Our Students to Be Ready  

• Work ready=Meets basic 

expectations regarding workplace 

behavior and demeanor. 

• Job ready=Possesses specific 

training necessary to begin an entry 

level position. 
» David Conley, 2013  



Preparing Our Students to Be Ready  

• Career-ready=Possesses key content 

knowledge and key learning skills and  

techniques sufficient to begin studies in a 

career pathway. 

• College ready=Is prepared in the four keys to 

college and career readiness to succeed in 

entry-level general education courses.  
» David Conley, 2013  





http://www.ccrscenter.org/ccrs-landscape/ccrs-organizer




College and Career Readiness  

In a paper presented this spring at the American 

Educational Research Association's annual 

conference, researchers used the longitudinal 

data to contrast the college-completion rates of 

two groups of students with learning disabilities 

and two groups of students who were deaf or 

hard of hearing. 



College and Career Readiness  

• For each disability category, both groups were 

similar but for one exception: One group 

obtained disability-specific assistance, which 

students can receive only if they tell their 

college of their disability. The other did not. 

• The researchers found no significant difference 

between the assisted group and those who 

were on their own for students with learning 

disabilities. 



College and Career Readiness  

• But what did make a difference for students 
with learning disabilities were the types of 
supports available to them and nondisabled 
students alike—supports such as tutoring, the 
writing center, or a study or math center. 
Seventy-four percent of students with learning 
disabilities who received such supports 
completed their two- or four-year college 
programs compared with 35 percent of a 
statistically equivalent group that did not. 



Universal Design for Transition (UDT) 

• Created as a framework for 
applying the principles of UDL to 
secondary transition; 

• UDT focuses on creating accessible 
opportunities related to secondary 
transition; 

• UDT framework is designed to 
merge and connect content 
instruction for academic and 
transition education (not silos of 
instruction and service, but united).  



Getting Past the Barriers 

UDT focuses on empowering 
students’ self-determination 
skills, enhancing 
compensatory skills, and 
providing multiple 
opportunities to build and 
practice the skills necessary 
for post-secondary life in all 
domains—it is more than just 
removing potential barriers, it 
is practicing how to break 
through, go over, go under, go 
around those barriers 
(because we all know they 
are out there!).  

 



With UDT in place, 

instruction and assessment 

are first designed to meet 

the the widest possible 

range of learner needs; 

individualized approaches 

are used only when a 

student’s needs are not 

being met by the universal 

approach.  



Universal Design for Transition 

Characteristics  



Multiple Life Domains 

Focus is on the 
transition to a 
complete, integrated 
plan for life rather 
than on multiple, 
divided life 
segments—a person’s 
whole life, not just 
one or two aspects of 
life.  
 

How do we connect what 

student’s are learning in 

their academic content 

classes with real-world 

applications that can 

inform the student (and 

us) about his or her 

interests, preferences, 

and abilities?  



Multiple Means of Assessment  

(for Transition)  

• Begin with classroom instruction and 
assessment: 

– Instruction, academic assessments, and 
assessments for transition do not always have to be 
separate tasks.  

– For example, in Social Studies class students are 
studying the poor working conditions that lead to the 
rise of Unions; students could research and 
complete a venn diagram of comparing working 
conditions then and now and what type of working 
conditions different people prefer.  



Multiple Means of Assessment  

(for Transition)  

• Always identify the purpose of the 

assessment: 

– Remember to ask yourself “What do I want to 

learn/understand/accomplish?”  

– “Is there an assessment the student may have 

already taken that will fulfill that purpose” (for 

example, did all students take a career interest 

survey as part of a class visit from the 

counselor?). 



Multiple Means of Assessment  

(for Transition)  

• Provide opportunities for students to be 
involved and to choose how they can be 
involved (multiple means of engagement):  

– Assessment for Transition is something that 
should be done WITH the student not for 
student. 

– Involve students in assessment planning AND in 
the analysis of the data: 

• This will enhance their self-knowledge, a critical self-
determination component.  



Multiple Means of Assessment  

(for Transition)  

• Assess students in a variety of ways and a 

variety of environments (multiple means of 

expression): 

– Students should have multiple opportunities to 

express their knowledge, preferences, and 

abilities in numerous ways across numerous 

settings.  



Sarah  



Self-Determination Core Components 

(combination of skills, knowledge & beliefs) 

• Choice making- the skill of making a choice 

between two known options  

• Decision making- the skill of choosing among more 

than two known options  

• Problem solving- the skill used when a solution not 

readily known; decision-making and choice making 

are part of process  

• Goal setting & attainment- the skill of determining 

how you are going to accomplish what you want 

(setting the goal, plan for implementation and 

measuring success).  



Self-Determination Core Components 

(combination of skills, knowledge & beliefs) 

• Self-regulation(skills include self-observation, self-
evaluation; self -reinforcement)- the process of 
monitoring one's own actions  

• Self-instruction- skills that assist the student in using 
their own verbal prompts for solving problems.  

• Self-advocacy- skills necessary to be able to speak 
up or defend a cause of person.  

• Internal locus of control- the belief that one has 
control over outcomes that are important to life  

• Self-efficacy- the conviction that one can successfully 
execute the behavior required to produce a given 
outcome.  



Multiple Resources and Perspectives  

• Transition planning and services are 

developed collaboratively, pooling resources 

(human, financial, and/or material), using 

natural supports and/or community 

services, as well as disability-specific 

services.  



Practical Applications  

 

• What are the overall goals of the lesson?  

• How can multiple transition domains be 
addressed in this lesson?  

• How can self-determination be addressed in 
this lesson?  

• How can students be provided with multiple 
means of representation, engagement, and 
expression?  

 



Ben’s Transition Story  

https://www.youtube.com/watch?v=WXqkuZkJ5Xo


Big Ideas 
• Universal Design is 

about equity and access 
for everyone; 

• Universal Design for 
Transition connects 
academic content and 
instruction to transition 
goals and planning; 

• Self-Determination skills 
are a leading factor to 
post-secondary success, 
and possibly the hardest 
to teach.  


